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ABSTRACT 

An evaluative study was done of a joint project, the 
Capstone Program, involving Keyano college (KC) and Athabasca 
University (AU) , both in Alberta, Canada. The project enables 
students in the Fort McMurray (Alberta) area to co^lete a full-time 
university degree without leaving their hose community. The research 
design focused on accessibility, attainment of university credit, 
credit for previous education, bureaucratic issues, academic 
problems, perceptions of success, effectiveness and cost issues and 
recommendations for change suggested by the staXeholders. Data were 
provided by administrators, instructors, students (past, present and 
future) and community groups via questionnaires, interviews and 
relevant records and documents. The evidence from the evaluation 
strongly supi^rted the continuation of the Capstone Program as a 
viable system for improving access to postsecondary education. 
However, the evaluation also identified problems which included 
issues of mandate, academic freedom, formalization, and 
administration and operation. For example, the evaluation reccaamends 
that AU develop a policy that explicitly recognizes and addresses the 
mix of alternative del.<very systems, amd that AU staff, in 
consultation with KC staff, accelerate the joint production of a 
professional agreement which underscores collegiality between and 
among professional and support staff of both institutions. Five 
appendixes contain a funding proposal, source flocuments, description 
of a steering committee, community letters, and questionnaire 
responses. (JB) 
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Executive Summary 



The C^tone Degree Program was first initialized as a pilot project at Keyano College 
in Fort McMurray in 1987. In collaboration with Athabasca University* the Capstone Degree 
Program would enable sti»ients to annplete a fuU-time university degree withcnit leaving their 
home conununity. The first two years a degree program would be offered through Keyano 
College and a final "c^ing year" by Athabasca University. Sii^ 1989, cc»nplete programs 
encompassing all three years and three degr^ (Bachelor of AdministrLtion, Bachelcn- of 
General Sdence, Bachelor Arts) are bein|^ offered. 

In September 1990, Athabasca University and Keyano College contracted with the 
Department of Educational .^(toinisiratioa at the University <tf Alberta to conduct an evaluation 
of the KeyaiK) Ccdlege/Adiabasca Univosity Capstoi^ Program. 

The research design focussed on eight questions identified by the Steering Committee 
of the Capstone Program. These qu^tions {^rtained to: accessibility, attainment of university 
credit, credit for previous education, bureaucratic issues, academic problems, perceptions of 
success, effectiveness and cost issues and reconunendations for change suggested by the 
stakeholders. Data pertaining to these que^ons was jnovided by administrators, instructors, 
students (past, present and future) and community groups via questionnaires, interviews and 
relevant records and documents. 

The evidence from this evaluation strongly suggests the continuation of the Capstone 
Program as a viable system for in^soving access to postsecondaxy education in the province of 
Alberta. Consequently, it is recommended that the Capstone Program continue 
and be appropriately recognized through base funding by Advanced Education 
as requested by both institutions. 

However, this investigation has comrluded that existing problems with the program 
ranged fix>m being very complex (contextual issues that are concerned with the rationale for 
the entire system) to being relatively routine in nature (problem issu^ that are operational in 
focus ar.d occur within the system). The following reconunendations have been put forth with 
a view to address these two types of issues: 

1 . Condition issue: The Issue of Mandate 

1 . 1 That Athabasca University develop a policy that explicitly recognizes 
and addresses the mix of alternative delivery systems. 

1.2 That Athabasca University develop an explicit policy on community 
developnKnt aiKi respcmsiveness that relates to R^ommendation Two 
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and that recognizes the need to piovidd greaier independence to affiliated 
institutions whkh meet |»e-d^enxiii^ criteiia. 

2. Condition issue: The Issue of Academic Freedom 

2. 1 That Athabasca University staff in close consultation with Keyano 
College staff accelerate the joint production of a "professional 
agreement" which underscores collegiality between and among 
professional and suppoft staff of both institutions. 

2.2 That subsequent to the jmnt (tevelopment of a "iat)fessional agr^ment** 
Athat^isca Univosity devek^ an accreditation pcdicy diat will address 
the academic freedom issues raised by Keyano College and its own 
staff. 

2 . 3 Thai the accreditation policy developed by Athabasca U niversity include 
appropriate qiulity ccnitrds in ihe areas of curricula (raurse outlines) 
and qualifications of instructors in specific courses in addition to 
retaining the authority to grant degrees. It is assumed that any 
accreditation would ha>^ an in^tutional base ^ceptable to Athabasca 
University and Keyano College. 

3. Problem issue: The Issue of Formalization 

3.1 That the function of the Capstone Program Steering Committee be 
formalized by way of developn^t of lenm of leference by the existing 
c(»nmittee to be ap|soved in a mani^ apjHt^ate toesKh institution. 

3.2 The the terms of reference in Recommendation Eight include the role 
and relatbnship oS ihd Capstone Program Operaticms Committee. 

3.3 That the Capstone Progi^ Steering Committee assume a leadenhip 
role in the development and articulation of the "professional agreement" 
as referred to in R«;ommendation Five and, further, that this 
profession d agreen^t become part of the cdginal Capstone agreement 
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3.4 That the managerial responsibility for the Capstone program be 
formalized as part of responsibilities and dudes of the office of the vice- 
piesittent, academic in boUi institutions. 

4. Problem issue: Administrative/Operational Issues 

4. 1 That e^orts continue to streamline procedures so that the student 
completes a single application form, remits a single plication fee, and 
has a single procedure for registering in Keyano College courses and 
Athabasca University ciMirses. 

4.2 That the Capstone program provide as many senior level courses as 
possible within budget limitations; advertise the courses that will be 
taught; ensure that the courses that are advertised are available; and 
program future courses based on past course demand. 

4.3 That Athabasca University review administrative implications for the 
Capstone Degree Programs oi all Athabasca University degree program 
changes before imploi^tation. 

4 . 4 That the two institutions devek^ a single, int^rated procedure to enable 
C^stoi» stu(knts to request advanced credit in the Capstone degree 
programs and to receive notification within a reasonable minimum 
period. 

4.5 That the two institutions develop an integrated procedure for 
examination, grades processing and grade reporting designed to 
accomnKKiate Capstone stiKlents. (This could be achieved as part o. 
rectxnmendation 5 or <kalt with as a se}wate administrative issue.) 

4.6 That the two institutiois explofe and extend marketing c^pcnunities for 
the Capstone Degree Programs. 
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Chapter 1: Introduction and Historical Perspective 



The capstone is the crowning pdnt or the finishing stone of a building. When 
c»iginally con^ved, the CapsKme Degree Prognuos were envisaged as a final capping year 
offered by Athabasca University, that would top off the first two years of a degree program 
offered through a regional college. The capstone year would be offered full-time. This 
collaborative cfftm would enable stut^ts to complete a full-time university degree without 
leaving their home cmnmunity. A capstone program has been offered at Keyano College in 
Fort McMurray simx 1987, initially as a [slot project and as a complete program encompassing 
all three years ami all duee degrees «nce 1989. 

The \assa and noajor section of this chapter describes the history of the Capstone Degree 
Prc^rams at Keyano College. Preceding this is a brief glimpse of some of the characteristics of 
the two institutions in 1986-87 just befne they joined together to offer this program. The 
informadon was obtained fnmi the annual report from each institution for that year. Some of 
these characteristics have altered since then. 

Instinitional Oiaracteristics 

Keyano College and Athabasca Univmity have divergent mandates within the 
postsecc»Klary educational system. Oac is a ominumity college positioned to meet the varying 
educadonal i^eds of people living within that area. The other is a degree granting instituti(»i 
design^ to provide access to university education for all Canadians regardless of their 
ui^uiemk backgrouixL They have jcnned together to jHDvkie univoaty ^iKadon for ^-dme 
stucknts in the Fort McMurray area through the capstone programs. The nature of these 
institutions is diffoent Hiis has c(»itributed to the evoIutic»i of the (xiginal axicepuon of the 
programs from oi^ in which an existing stricture was capped off with the capstone to one in 
which changes were made to the structure itself. 

The mission ^atenc^nt for Keyano Q)llege begins with the asseiti(»i that the college "is 
a comprehensive educational and training insdtudon, designed to provide Fort McMurray and 
northeast Alberta with as wide a range of educational opportunities and services as j^ssible 
within the conHnes of the Colleges' resources." Courses are offered in the areas of academic 
upgrading, heavy industry, the hospitality and culinary industry, nursing, trades and 
technology, business and university transfer. Courses are mainly taught by direct 
instnK;tor/stu(km intnaction. 

In 1986-87, the year preceding the pilot of the Capstone Degree Programs, the college 
had 1076.4 full-time equivalent students and a headcount of 3,123. 80% of the full-time credit 
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students were from the Fort McMurray area. Both genders were evenly represented in this 
group. The 18-25 year old groiq> macte up 31% of this population, although university transfer 
stwknts were predc^ninately in this age groi^. Cap^one 's designed to serve students in 
business adixiinistnui(m and univ^ty transfer courses. Entrance requirements exist for both 
these programs. The students in the university transfer and business programs comprised 
apjaoximately one fifth of the fiiU-time equivalent ouohnent oi the college. 

Athabasca University's mission is "the removal of barriers that tr^tionally restrict 
access to and success in university-level studies and to increasing equality of educational 
oppcnunity for all adult Canadians regardless of tfadr geographical location and prior acade m ic 
credentials." In 1986-87, Athabasca Univosity offered degree programs in adnunistrative 
studies, aits, and general studies as wdl as certificate programs in business and nursing. As a 
distance education institution, the primaiy mock of ccHuse delivery was via home study and the 
use of packaged course material. Qassnoom and teleconfereiK;e ^minar curses were also 
taught 

In the 1986-87 year, 75% of the smdent body of 10,775 was from Alberta. The 
remainder included students from all other parts of Canada. 66% of the students were from 
urban settings, while 30% were from rural areas. The bulk of the students were older than the 
traditional university student, in the 25-34 age bracket rather than the 18-24 age bracket. 
Women predominated, making up 63.7% of the total population. Because of Athabasca's open 
admissions policy, about half the students had an education level upon entry that would 
preclude tl^m from admisricHi to uncHher university. 

PrpsramHisiQiy 

Transfer anangements anxmg postsecondaiy in$timtk>ns predate the introduction of the 
capstone {sograms and continue today. Hie arrangements for the transfer of course credit fh>m 
non-degree granting to degree granting institutions allowed students at regional colleges to 
complete up to the first two years of a degree ]»ogram without leaving their home community. 
A desire to enable stiKknts to con^ete their (kgree program within their home community led 
to the development of the capstone i»t>gFams, 

Hie first discussions cleaning a degree program offers by Athabasca University in 
conjunction with a community college occuned in the early 1980*5. Infernal discusrions with 
senior administrators in Gramk Prairie Regk>nal CoUege, Grant MacEwan Community Cdlege 
aid Mount Royal CoUe^ led to expressions interest in a capst(M)e ^pe program. 

The vision of a capstone program was realized in Fort McMuuay. Firm individual 
advocj^y of a capstcxie type inogram at Ke)^o College stimulate! the Keyano College Board 
of Governors to suppot the concept The Board identified the program as a formal priority fw 
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the 1987-88 academic year. Specific negotiant between Keyano College and Athabasca 
Univeraty began late in 1986. 

By 1987, officials in ^ Department of Advanced Education, seeing the potential for 
cost-«ffi^ve isovifiOQ of full-time umversity degree con[^>letion in zemote ccmmunities, 
added their interest and support to the capstone concept This heightened interest encouraged 
die process and in May <^ that year a draft agreement for a capstone program was approved in 
principle by the Board of Keyano Cc^ege. 

Specif program planning was undertaken while the form of the agreer jent was still 
under discusdon. The Bachelor of Administration degree became the first candidate for the 
Capstone Degree Programs. Keyano College offered a Certificate and a Diploma in Business 
Administration upon completiCMi oi the first and second years of their business program 
respectively. To m^t Athabasca University's residency requirements for the Business 
AdministFation ckgree (determined by the number of Athabasca University courses con^leted), 
it was nece&sary to substitute Athabasca University courses for courses offered by Keyano 
College in both the certificate and diploma years. The changes to these years affected all 
students in business administration whether they anticipated undertaking the capstone year or 
not. 

In August of 1987, an interim agreement was reached to pilot Athabasca University 
courses in the Business Administration program at Keyano College. One month later, the first 
Athabasca University courses were being taught in the Buaness Administradon Certificate 
program at Keyano College as part of the pilot project. The Academic Council of Keyano 
college was provided with a pn^r^ repoit on the Capstone Degree Programs in Octd)a- of 
1987. At the same time a steering committee was formal .to guide the introduction of the 
program. The steering committee included senior replsentatives from both Athabasca 
University and Keyano College. Committee meetings were held when required, usually three 
or four times per year during the IntrodtKnory years of the program. They are cunendy held 
less frequently. 

In January of 1988, Keyano College presented a brief to the Deputy Minister of 
Advanced EdtK^tion outlining the pnqx^ed joint venture between themselv^ and Athabasca 
University for the Capstone Degree Programs. Included in the proposal was a request for 
funding from both institutions for a BachelcH* of Administration and a Bachelor of Arts degree 
program. Operating and capital funds were sought for the budget years 1988/89 and 1989/90. 
It was requested that opoating funds be a(kied to the base budget for the 199(V91 budget year. 

That May, in simultaneous news releases from Advanced Education and Athabasca 
University, the Capstone Degree Programs were announced. These announcements were 
followed up with positive press coverage in the Fc»i McMurray new^apers. In June 1988 
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funding appioval was given for Keyano College and Athabasca University. Oi^ming funds 
Ux each instituti{»i of $82,000 and $126,500 {(x 198a/89 and 1989/90 budget yeais and capital 
funds $3,000 for each budget year were co«Udonally granted with ti» expectatioi that to 
SO full-time equivalent students would participate in the programs. Also in that month, 
Athabasca University lad Keyano College combined to present infomiati(»i sesaons at both 
institutions to introduce the program to the public and potential students. 

In September of 1988, with the formal agreement sdll un(ter disoissicm, the program 
offerings woe expamkdfiom the pilot prcgecL Athabasca University courses were introduced 
into the second and diploma year in additi(Mi to the first and certificate year the Business 
Administratioaiaogram at Keyano Odtege. AdditkmaUy, three senior arts and general studies 
courses were offered. More courses were originally scheduled but woe cancelled due to low 
enrolmaiL 

The Capstone jsograms were foraialized with the signing of the official agreement 
between Athabasca Univer^ty and Keyano CoUe^ in November of 1988. The agreement 
pertained to the degree jHOgrams already uiKierway. These were the Bachelor of Arts aiKl the 
Bachelor of General Studies and the Bachel(^ Administration. Regulations concerning the 
operation of the programs were outlined in an appendix to the agreement and covered general 
adnanistrative jrocedures from the hiring oi instructors, and admission through to convocation 
of stiMients. 

In June of 1989, the university transfo* facuity at Keyano College verbalized long 
standing coi^ems about the KeyaiK) College Capsttme programs. The univer»ty transfer 
program at Keyano College was establistoi in association with the University of Alberta. The 
collaboration with Athabasca University to provide a capstone to the university transfer 
program raised questions about the viability of the transfier program as it thai existed. 

By September of 1989, the ciqistone or third year of the Bachelor Administration 
degree was added to the Capstone Degree Programs. The number of course in Arts and 
Gei^ral Studies increased to 5 in each semester. With these additions, students could now 
complex all thr» degrees ^)ecified in the fomal agreen^nt The program h£ui matured from 
the first year in which there was only a single first year cohort of students, to the second year 
with a first and second year cohort, and now had reached the point where there was a first, 
second and third year cohort of enrolled students. 

Athabasca University extended the length of thdr Bachelor of Arts degree from a 3 year 
to a 4 year degree at the beginning the 1989 academic year. Students enroling in the 
BachekH* of Arts program were also now required to select a major. The B^helor of General 
Studies degree remained a 3 year general program. 
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An operational committee was approved by the Steering Oommirtee in November, 
1989. It was established at Keyano College and, with the following exception, is ccanposcd of 
the KeyanoOcdkge staff ieq)OQSil^ for administration of the programs. At ha b asca University 
is represented oa the ci»mnittee by die Student Services Regk>nal Cocndinator located in Fort 
McMurray. In November 1990 a representative of the Registrar's ofUce of Athabasca 
University was added to the committee. This committee concentia^ upon ironing out any 
procedural wrinkles that develop in the administration of tte program. As specified in the 
minute oi the Steering Committee, the opoatiooal connnittee is n^ponsible for routine non- 
pdicymattras. The q)eiBtional committee n»e& monthly. 

In November 1989, both institutions prepared intnim reports on the program as 
spedfied the original funding ^provaL Funds were allocated fa* the 1990-91 year on a grant 
basis to bcKh in^tuticms. 

The Capstmie Degree Programs graduated their first students in June, 1990. Four 
stu(^& convocated, three with a B^helor of Administration degree and one with a Bachelor 
of Gei^ral Studies degree from Athabasca University. It is estimated that 8 graduate will 
convocatein 1991. 
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Chapter 2: Study Dedgn 



The pmpose <^ this investigation, which was contr^ned by Adiabasca Univemty and 
Keyano College, was to condiM;t an evaluadcHi <^ the Keyano College/Athabasca University 
Capstone PxogranL The xeseaxch design fbcussed on eight questions as identified by the 
Steering Comminee of the Capstone Program. The eight reseaidi questions wexe related to: 
accessibility, attainment of univeisity oedit, credit for previous edi^atkm, burKUiaatic issues, 
academic problems, perceptions of success, effectiveness and cost issues and finally what 
changes wouM improve the Capstone Program? 

The study pnqx>sal, which was prepared by the evaluators in consultation with Dr. 
David Friesen, Professes Emeritus, University ci Alberta, was accepted by the Steering 
Committee as the overall jdan for the investigaticML The {soposal is contained as Appendix A 
of this report The specific (ksign of ^he investigaticm, the questionnaire interview guides, 
and data source documents were reviewed and iK:cepted by representatives of the Steering 
Committee. The questionnaires were then submitted to the Athabasca University Ethics 
Review Subcommittee fcH* final review, modification, and subsequent apiaoval. The purpose 
of the study and methodobgy were also leviewed by the Keyano CoUe^ Academic Council 

Focus of the Investigation 

The focus of the evaluation was on the perception of the nuyor stakeholders with 
respect to factors such as the success of the Capstone Program; appropriateness of program 
organizational structures; operational procedures; communication linkages; and the general 
progress of the program siiKx its inception in the fall of 1987. Although the majcxr focus was 
on gathering the views and perceptions of the major stakeholdm, statistical data and 
documents about the context, purpose, structures and operations, finances, planning, delivery, 
and outputs of the Capstone Program, were also gathered. The information obtained from 
interviews with the members of tl^ Steering Coimnittee and senior adminiso^tors of both 
institutKHis was also used in making evaluative judgements. 

The issues facing institutions involved in a joint cooperative program were also 
identified, as were concerns related to the mandates of Athabasca Univorsity and Keyano 
College. This identification permitted an analysis of ways and means that could result in 
inqnoven^t to tte Capstme Pn^ranL 

Conducting the Study 

The Capstone Steering committee established eight research questions which fom^ 
th& basis fcx the written leptxt of the evaluaticMi process. 
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The research questkms were as Mows: 

1. To what extent has the Cai^onepn^ram met the Meds of Fort McMumy 
residents with respect to access to Univenity levdeducatkm? 

2. To what extern have the stiKiems in the KeyaiK>pn>aaxxis used the Ca]^^ 
program as a means of attaining university level cremts? 

3. To what extent have membos of the cc»nmunity of Foit McMurray 
combined previously acquired credits with those offiered by the Capstone 
program? 

4. What bureaucratic problems can be identified with respect to the 
administration of the program? 

5. What academic jaoblems can be identified widi respect to this program? 

6. What are the pnceptions of the following regarding the success of the 
pn^am: 

(a) Keymo Cdle^e s»fT; 

(b) Athabasca Umvemty staff; 

(c) students; 

(d) C€»nmunity groups. 

7. To what extern has the program in geiml been d!ective and cost effldent? 

8. What changes would improve the Capstone program? 

Managing the Investigation 

The evaluation was conducted by M.B. Andrews, W.R. Duke, D. Kapoor, and L.M. 
Wong under ctmtract with Adiabasca Univeraty and Keyano College. The Steering Committee 
of the Capstone program identified Judith Hughes and Barry Weaver as mend)ers of a 
Subconmuttee to oversee the ^y. The evaluation team m^ formally with the Subcommittee 
on two occasions: (1) soon aSxa the {sopc^ was iu»%pted by the Storing Cbromittee, to 
obtain feedback on and aiqm>ved of the overall design; (2) to c^>tain reacticms to a preliminary 
report on the findings, assessment, and issues. From time to time throughout the study, the 
SuboHmiiit^ numbers were asked ftx clarification, re^on, ami furtho* information as the 
data were returned to the e valuators. 

In ^Trying mit the stwly, the evaluation team traveUni to Fort McMurray on November 
28th 1990; and Athabasca on November 29th 1990. In addition M. Andrews travelled to 
Calgary on December 3rd 1990 to interview a former n»mber of the Capstone Steering 
Coiranittee. 
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Data Collection 

The data required to answer the eight research questions posed were collected in a 
variety of ways: docmnem analysis, interviews, direct letter solidtasion and quesdonnaires. 

Document analysis. Docun»nts were im>vi(ted by the Steering Omunittee which 
related to program description, meeting minutes, inter-institutional contracts, 
descriptions of program structure, institutiiMial mandates, resp^tive collective 
agreements, and copies of the letters <^ program apjsoval horn Alberta Advanced 
Education. Other relevant documents provided infcmnation on philosophy, 
coordination, registration procedures, student enrcdments, program delivery, 
financial data, outputs and contextual fetors related to tl^ Capstone program. 
Previous interviews and contmt analysis conducted by Professtn* Small in an earlier 
investigation of the Capstone program was also used as an important data source. 
The (kx:un^ts and data scHum revievv^ are listed in Ai^>endix B. 

Interviews. Fourteen individuals were interviewed to verify and elab(»rate txn the 
information collected through documents and questionnaires. Interviews were 
conducted with all numbers of the Capstone Steering Conmiiitee, the two 
institutional Presidents, the Director oi Finances at Keyano College and the fcmner 
Chair of Business Administration of Keyano College. (The persons interviewed 
are listed as Appendix C) The interviews were also used to determine the views 
and opinions of senior penonnel with resist to mandate issues, ^ademic 
responsibilities, operational concerns, inter-institutional relationships, and 
comments on community contextual factors. Ideas fa* ]m)gram inqirovement were 
also elicited thrcnigh interviews. 

Letters to Community Stakeholders. Letters woe sent to five representatives of the 
community of Fort McMurray to elicit their views about the Capstone program. 
The questi(Mis posed in the letter included: relative awareness of the program, 
would local employm hire graduates oi th& {sogram, is the kxal community aware 
of the program, and are thoe other comments you would like to make about the 
program. The mailing list is provided as A{^>erKlix D. 

Questionnaires. In order to gain infcrmaticHi from major stakehokto intoview^, 
three different questionnaires were designed. Ot^ questionnaire was deagned for 
the faculty of the Business Adnunistration program and the University Transfer 
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prognmK^KeyanoColtege. The same instrument was administered to jvofessors 
an! tutors of Athabasca Univosity involved with t]» Capstone jaogram. Another 
questionnaire was developed for the sti»ients enrolled in the Business 
Administration, Univerdty Transfer, and Ca|»tone programs. Fmally, a shon 
quesdonnaixe was designed for prospective students for the Capstone program. 
These students were identified as all students enrcdled in Grade 12 in Fort 
McMurray. The content of the questionnaires was generated from document 
analysis and issi^ identified by the Steering Conmattee. The questionnaires and 
summary cf respcmses are included as Appeiuiix £. 

Data Analysts and Interpretation 

All data collected were analyzed by the evaluation team using the eight research 
qiKStions as the basis for synthesis of data. Descriptive statistks and sample size issues, as 
opposed to inferential statistics, were consictod api»ropriate for questionnaire related data as 
they pertained to the specific research questions. Semi-structured interview dau were 
examined for en^gent ideas and thanes. Secondaiy data in the form of documents and 
%)ecific financial and budgetary iufwrnation wete interjneted with re^)ect to their relevance to 
the research questions. 

The synthesis of data in terms of their significance to the research questions yield a 
number of "issues" that formed the basis for reccmm^ndations fc^ future action. The term 
"issue," as used in the context of this study, refers to dtho* a nsajor problem a: condition 
which could have a (kleterious influence on the direction, structure, operation, or outcome of 
the Capstone program. A "problem" issue calls for resolution, that is, it can be probably 
removed or significantly reduced as a probleoL However a "condition" issw is one tiiat exists 
as a contextual factor, but whkh cannot be le^y removed. "Condition" issues must be tak«i 
into account when e.4ablishing changes in the direction, structure, Of operation of the Capstone 
program. Each issue aiKi resultant recommeiulatioti has been clearly kientified in terms of 
"problem" or "condition" and where possible, jntecedems to the issue are discussed. 
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Chapter 3: Research Findings 



Sample and Demographic Information 

Students and Prospective Siudems 

High school stiutents fiom Father Patriclc Mercredi High School, Fod McMurray 
G>mposiie ?iigh School and Weowood Community High School were included as a 
signifkam compODcm of the tai^ pc^niladon this study because they are potential Keyano 
College students. Hie questicmnaixe dizected at this group sought to determine the level of 
awareness of these potential students regarding the Capstone program, their channels of 
infonnation with xeq>ectu>Cap»(»eaiultfadrfutmc plans. Altogether, this inlbimation seeks 
to address tiie accessibility queseicm as CapstoiM can only hope to meet the needs of Fort 
McMurray residents if re»dents (specially potential users such as high school students) are 
aware of the program. A representative sample of 292 out of a tcHal of 581 or 50% of such 
students re^KMKted. 

Mates and females were equally represented aixK»ig the respondents. Almost 98% of 
the re^xmdents woe horn the age group 15 to 19 years of age. 

A second stuctent qi^sticmnaire was targeted at present Keyano Colle^ students in the 
University Transfier ami BusiiM^s Administration programs which ii^luded Capstone students 
from the Business Administration, Bachelor of General Studies and Bachelor of Arts 
programs, those wto were yet to declare their intentions ami past graduates of the Capstone 
progranL This group was target^ with a view to provide information pertaining to the 
accessibility question, attainment of university level credit, continuing education, bureaucratic 
issues, academic quality issues and their perceptions of succ^ and overall effectiveness of the 
program with their recommendadons for change. The total population of the business 
administration students was 175 ami the university transfer studt'dts totalled 70. All were 
sampled and 65, or 25.5%, responded. 

Fifty-seven percent of the respomtents were female and 38% were male (5% did ncH 
respomi). Fifty-three percent of the respoiuients fell within the age group of 15 to 24 years of 
age while anotho* 20% were 35 years ami older. 

Faculty 

A third questionnaire was directed toward faculty of Business Administration and 
University Transfer programs of Keyano Cdlege and those Adiabasca University professc»s 
and mtors involved with the Capstcme program. This group was surveyed in order to i»0vide 
information on bureaucratic issues, academic quality issues, perceptions of success and 
effectiveness/cost issues. Fs^ty were also given the oppcmunity to laxjvide reccmunendations 
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for change to the pR^ram. Twenty-four faculty fam Keyano College were asked to ie^x)iul 
and 17 questkmnaixes were returned. Twenty-three facultyAut(»9 of Athabasca University 
were asked to participate and 1 1 questionnaires were retuised. The overall response rate was 
60%. Twenty-seventh the 28 rc^)oiKlentsindk»tedtl^ held at least a Masters degree. The 
spcdfic Iseakdown revealed that one respondent indicated the Baccalaureate degree was the 
highest level of education attained^ 17 indicated a Masters degree was tl» highest level attained, 
while 10 re^xxmlmts teki DoctOfBtes. Eleven respcmctents indicated ihcy had actually taught 
Capstone courses while 7 reqxmdents finom Athabasca University stated tl^ were re^xmdble 
for course cocmtinatioii but not direct instn^tion. Ten respondents from Keyano College 
stated they had not taught in the Capstone pogram. 

Research Questions 
AccessilHUty 

Student data indicates that the Capstone program is noting the needs of Fon 
McMurray residents with respect to access to university level education. For instance, 86% 
(56) of respondents who were in the program or were considering it, were from Fon 
McMunray ami district Similarly, 35% (23) of re^xmttents w^ w<»king full-dme while !2% 
(8) were employed part-time. Forty-five pocent (29) of the reqxmdents have had more than 
four years of wofkexper^sce. While meeting the i^eds of ttew(»kingcc»nmunity members. 
Capstone is also meeting the n^ds of the young student fresh out of school. Forty-five 
pocrat (29) of the respoiuknts were snicknts prior to entering Capstone and 20% (13) b9d no 
work experience. Student data and interviews with administrators also suggested that 
Capstone has successfully met ucademic needs of women in the community. Fifty-sev«i 
percent (37) of the re^xuuknts were women. 

However, data from potential students from senior high school conspicuously 
suggested a lack of awareness abuit the Capstm program. Tins would have an impact on tl^ 
achievement of improved accessibility. Eighty-two percent (240) of the potential student 
respondents were not aware of tLe progranL The 15% (45) who had soa» knowledge of the 
program and the 3% (7) who were quite fomiliar with the program (nobody was very familiar 
with the program) became aware of the jnogram largely through word-of-mouth (50%) and 
through their high schools (21%). Brochure, Keyano College and Athabasca Univeraty 
Calendars, the Keyano Cdlege office and the Athabasca Univeraty regional ofBce have not yet 
succee<kd in raising the level of awareness about the Capstone program in the community d 
Fort McMurray. This trend needs to be .«ctified in view of the fact that 47% (137) of ihc 
respondents intend to complete all study at a residential university such as the University of 



Alberta in Edmootoa while 17% (50) wi^ to take university transfer courses at Keyano 
College and cony tele a degree tfaiou^ a rrsidfnfial university. 

Twenty -eight percent (18) of existing Capstone students at Keyano College first 
became aware of die ]sogram tfanwgh the Keyano CoUege Catendar while Z3% (15) found ^ 
ab<Hit it through the Keyano Cdlege office. Given that 31 lespondenu were woridng cither 
full or part-time and that 28 of 60 respondents were over the age of nineteen, it would be 
reasonable to conclude that other marketing strategies besick heightening high school student 
awarei^ss shouki be inve^igated. 

Universisy Credit 

Eighty-six percent (56) oi the respondents were current smelts, 62% (40) full-time 
and 23% (15) part-time. A majority of 45% (29) were registered in the Business 
Administratkm program while 31% (20) had not <teclared tl^ preference. The Bachelor of 
General Studies and Badietorc^ Arts are represmted by 8 (5) and 9% (6) respectively. These 
percoitages indicate that a large majority of 63% (40) are taking the Capstone program as a 
means of attaining university level credits. Thirty-one percent (20) have not made up their 
minds but are om^iaing qpticms. 

Advantxd Credit 

White 53 respcmdents answered "noT to a que^on that asked them wl^ther ox xxji they 
received advaiKe credit for completed umv«^ty tevel from a post-secondary institution other 
than Keyano College or Athabasca University when they first entered the pro^-am, interview 
data did not support such a conclusion. Thoe is a district posability that respondents failed to 
read the question carefully and consequently chose response category "no" as opposed to "not 
applicabte." 

However, interview data did suggest that there were long delays involved in the 
procesang and granting of advanced credit. Furthennore, cmly 5 respondents stated that they 
had received credit for previous studies and these only 2 had received full credit 

Bureaucradc Issues 

Student Perceptions . As the final users of the educational service, students serve as a 
baroDoeter for bureaucratic obstacles iK>sed by the registration procedures, admissions 
procedures and the usefulness of counselling and the services of the registr'/s office. These 
and (Hher isaies were ^idressed by questions one through eight of the scale qu^ons in the 
student evaluation questionnaire. While a fair percentage of respondents had no opinion on 
several issues that were addressed, analysis was logically concerned with those that did 
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of the respomtents had no c^inioiL One possible explanation fot this could be the xtlative 
youth diis jaognun but dus complacei^ needs to be adcnowledged while interpreting the 
following results. Percentages for the response categories of good, very good and 
exodtent were computed as opposed to fair and poor. This provided the basis for a trend of 
opinton/jperception regarding the particular issi» being a^klr^sed. A result was consi<tered to 
be signifkant in this study if thoe was 20% ch* most difference between the two groupings of 
the scale. 

According to this scak of imeiia«tadon, stu(tents were significantly nxtre dian satisfied 
with the entrance procedure of the CapstoM program, tl^ services provided by the Keyano 
Odlege registrar's office and the con^lonnitaxy nature of die services provided by Keyano 
College and Athabasca University respectively. They were significantly satisfied wiih the 
services provk^ by the Athabasca University Regional Office and the service available for 
counselling difficulties. Howev^, qpoi-ended resp<mses to question 13 revealed a concern 
with registration when it came to course planning ai^ scheduling. Availability of courses, pre- 
requisite relationships and course requirements/descriptions appear to confuse students. 
Students suggested b^ter communication ami planning with respect to these issues. Amcmg 
the mimmty that did respond with an opinic» cm the issue oi tuivanced credit, ihae was a 
concon that the official responses on advaiK« credit took too long and so did the tength of time 
to receive course credits. In both instances, the majority were of the opinion that two weeks 
y^xSd be an adequate period to receive a (tedsiOT. 

Faculty and Administrator's Persp ective. Given that faculty are involved with students and 
^iministration on a day to day basis, their perception of bureaucratic issues of institutional 
commitment, program coc^dination, planning, in^lonentation and the registrati(»i proem 
Wf^re deeuKd impcartant Sim^e a number questions posed woie direct^ at eitho- Keyano 
College or Athabasca University, a number of respondents had no opinion on several issues. 
Consequently, in the analysis (tf the re^xsnses, any trend or direction was identified in temos of 
those who responded to the question. 

With reference to the commitment of Athabasca University and Keyano College to the 
Capstone program, 18 22 respondents agreed that Athabasca University was committed to 
the program while 1 1 of 17 re^xmdents fdt Keyano College was committed to Capstone. One 
respondent commented that at Athabasca University "... the commitment is stronger at the 
administrative level - faculty are lukewarm." With reference to Keyano College the same 
respondent stated "I think Keyano may be committed at the administrative level but few faculty 
seem conunitted." These statements were supported by a number of comments raised relative 
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to issues of academic freedom and gei^al coma^nts about the program itself. Interviews 
clearly revealed that senior management of both institutions were committed to the Capstone 
program. Likewise administratiofl at both institutions acknowledged that the home study 
packa^ aiqatsach, with its tight quality control mechanisms, is not easily adapted to seminar 
delivery consequently leading to Keyam) Cdlege faculty dissatisfaction. [This is discussed 
further under the academic issues question.] The re^>onses to the questions related to 
coofdinaticm, planning, and implementation cleaiiy revealed faculty dissatisfaction with all 
three areas. Thirteen reqx>ndents disagreed that the Capstone program is well cooidinated 
while 4 respondents agreed widi tte statenoent On the question related to implementation, 11 
of 13 ieq}ondent5 disagreed that the program had a smooth implenientation. These peiCQ>tions 
were verified by the interviewee 

The registration process, in terms of questims or complaints rela^ to faculty by 
students, revealed that 9 faculty agreed they had to field questions or complaints about 
registration while 4 respondents disagreed with the statement This situation was further 
explored with the interviewees who acknowledged tbtt registration process is complex and 
bure^Ksatic, intomixing it» registiaticm processes of bcKh in^tutkms. 

Academic Issues 

Student perspectives^ Scale questions nine through nineteen were primarily concerned with 
gauging stiKient per^tions on academic issues. It should be noted that students appeared to 
be significanUy more tiian satisfied on all ti^ following issues addressed by the questicms: 

1. the quality of instxuctkm received in the Capstof^jnogr^ 

2. the course c(»itent contained within the Cai^c»ie program, 

3. the quality instructxm received in t}^ Capstone courses, 

4. the course content in the Keyano College Capstone courses, 

5. the cowsR contott in the Ath^>asca Univo^^Qr Cspsiom ccHffses, 

6 . the quality Athabasca Univeraty instructicml packages, 

7. the quality of library r^urces for the Capstone program at Keyano 
College, 

8. the program in terms of meeting personal expectations, academically 
speaking, 

9 . the Keyano College pc^tion of the program providing the knowledge base 
fcH* the Athabasca portion of tt» jMio^'am, ami 

10. the quality of the required Keyano College texts for the Capstone 
program. 
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However, 55% (tf the lei^KMKleiits fdt that timeAi^ load insure was heavy or veiy 
heavy. Only 23% felt it to be reasonable. An analysis of open-ended question number 21 of 
the que^ionnaire suggested student concerns with the maridng and examination system. To 
quote one respondent* 

I have a concern regarding the examination and maridng system. All 
assignments, quizzes and exams (except the final) are mariced and set by the 
Keyano College instructors. Accoidingly, you gear your re^(mses to what 
you fed your instructor wants based on tte classroom lectures and ooi^entrate 
oa what lus been stressed. The final exam is marked and set by Athabasca 
University and what if that marker is knidng for a differem area or fSoc^ lam 
very ai^nebensive about tl^ final because of this. I couM be in fn- a great 
surprise. 

Facility and Ariministratm^s Perspectives. Questions 6 through 11 the faculty questionnaire 
attempted to i(tentify faculty perceptions related to acactemic coiK:ems. Questions 6 and 7 
focussed on wl^ther or not the Univosity Transfer and Bunness Administration programs 
were substantially altered by associaticm witii the Capstone program. Nine of 10 respondents 
fdt the University Transfer jnogram has not chan^d, however, the 7 re^Kmses to questi(m 
7, 3 felt the Busings Administration program had been substantially altered. This was 
explored further with the interviewees who confirmed the program had changed One 
interviewee stated diat die Buaness Adnunistration program had shifted en^hasis from a skills 
based ciariculum to a more theoretical oiaitatkm. 

Thirteen faculty members felt tiuu the Capstoi» program instructors provide quality 
instruction. Three faculty disagreed with this statement Nineteen faculty out of 22 who 
re^xjnded, percdved that ti^ Capstoiw program jmmdes a positive l^iming experience for 
students. Eleven of 15 resp(mdents felt their invc^vement in the Capstone program was a 
meaningful experience. 

Question 1 1 related to the Athabasca University home sti«ly packages. Responses 
from t}» interview's, ami tl^ data from ihs foculty qi^tionnaire, identified ons d tlw most 
contentious issues of the Capstone program. Fifteen of 21 respondents disagreed with die 
statoi^t that Athabasca University home study package are readily adaptable to classroom 
instruction. The open-enM part of this question and the geno^ comn^ts at die end of the 
questionnaire further identified that the issue was more complex. Presendy Athabasca 
University courses consist of the home sti^y package, assigned tutors, presoibed assignments 
and final examinations set and marked by the University. Athabasca University course 
cooidinat(»s, not tutors, accept the responsibility for academic standards. When an Athabasca 
University course is offered at Keyano College, a faculty n^ber may be seconded to act as a 
tutor. This tutorial role is percdved by the Keyano College faculty as demeaning because it 



ERIC 



23 



encroaches on their ttcadewic freedom. If the University of Alberta accepts Keyano CoUege 
faculty qualificatioos and ability to teach a transfer ^urse, why woM Athabasca University 
not accqntteir credentials to teach for Athabasoi University in a similar way? Insuppcatof 
the argument that tte hoix» study packages are not readily adaptable, a number of Keyano 
College faculty cited that the tcxtbodiu were not the latest edidoo, and because of tbe external 
exandnat»)n, they could not bring in additional materials that would enrich the course. 

These issues were explored with the interviewee who acknowledged that they were 
aware of these perceptions. Athabasca University interviewees indicated ihi issue is deep- 
rooted and relates lo faculty percepticm of the Athabasca University Misaon Statement $€m 
facvUty percdve that Athabasca Univearsity is a distance educatiiHi university with instructicmal 
materials <ksigned for independent hoax study. Any shift toward a seonnar delivery system is 
a move toward a traditional university mode of delivery. Senior administration and other 
members of faculty view the Athabasca Univo^ty Mission nx>re in tl^ mode of the Open 
University whereby homt study and other forms of delivery are acceptable mechanisms to 
overcome social-ectHiomic ami learning barrios in addition to simply overcoming geographic 
barriers. For example, one interviewee commented that the seminar delivery style has been 
seen to be a more effective (klivery roocte for meeting the interactive teaming needs of natives 
and women. 

Questicm 18 asked for reaction to the staten^nt that the Capstone Program provides 
access to quality university education. Sixteen fEiculty respondents agreed with the statement 
while 9 disagreed. All 9 were factilty members of Keyano Cdlege. 

Perceptions cf Success 

Students . Sixty-five pocent of student respondents would recommend the Capstsme program 
to a close friend or relative if they were interested in univmity level studies. Sev^ responses 
to the (^)en-ended question concerning cc»nments and reconuneiuiations were positive about 
the pn^raro and one respcNutent stat^ 

I enjoyed completing my decree with Athabasca and would repeat the 
experiem:e if I had tl» opportunity to ck> it ^ain. Thank you for giving n» the 
chance to pursue my career and educaticMi further. 

Faculty. A majority of 16 faculty respondents either agr^ or strongly agree that Keyano 
College's reputation is enhanced by the Capstone program while S disagree and 3 strongly 
disagree. Similarly, a majority of 16 respondents either agree ca^ strongly agr^ that Athabasca 
University's reputation is enhanced by the Capstone program while only 3 disagree. Eleven 



faculty rc^xmdents agree or mmgly agree that the Ca^ooe Pn^iam is a success worthy of 
diq>lkation while 4 disagree and 3 strongly disagree. 

rftmmunitv groups. Four out five of die gnHif^ ccmtacted responded. All respondents 
were well aware of the program and described it as being ''excellent" They were of the 
opinion that local employers would willingly hire graduates from the Capstone program and 
that Capstone is invaluable in terms of the on location training and upgrading it offers to 
employees (tf coQ^>anies in Fcst McMurray and district 

The direct and indirect costs of the Capstone program were reviewed at both 
institutions. Hnancial statements ami budgets were obtained for the three-year period 1988- 
1991. Both institutions provided costing models which were reviewed and adjusted after 
further consultation with the ap^aopnate staff members. 

Preliminary study revealed that comparative costs w«c more useful within each 
institution sii^ the cost models used wee not d» same. The unit of costing used in each 
instimtion differs in that Athabasca University utilizes a cost per enrolment unit whereas 
Keyano Cdlege utilizes a full-time equivalent (FTE) student unit While it is possible to 
convert ttes^ units to an aj^noximate ccmmocm base, the different delivery sy^ems render a 
]Hecise comparison problematic and ikh i^cessary for this analysis. Nonetheless, the cost 
models and the supporting data used allowed some meaiungful and useful comparisons to be 
mark between and amcmg like programs. Hiis was particularly d% case in K^ano College. 

The roint of any cost comparison in tius evaluation was to examine an alternative 
delivery system and to conqure it to a typical tntf&tiauU type of (klivexy sy^em in terms of 
cost and effectiveness. 

Capstone Program cnste at Athabasca Universitv. A ccnnprehensive cost model was provided 
by the Budget and Planning OfHce of Athabasca University. The data used cover the year 
1990-1991 since it was c^omin^ that the a>sts in tl^ previous two ytsns did not r^lect a 
fully operational program. A amilar approach was taken in determining Keyano unit costs. 
The 1990-91 Capstone budget approved by Advanced education for Athabasca University 
totaUed $126,460. 

At Athabasca University, the CapstCMie student was ccMnpared with all other regular 
stmients in terms of cost per course enroln^ts. Athabasca Univo^ty can be viewed undo* a 
costing model to provide seven secondary level functions and three primary level functions. 
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The pymnid of fimctiais is illustrated bek)w: 

Primary level functions (total = 100%) 

course S»vioe Academic 

>diveiy Reseat 

71% 4% 

Secondary level functions (total s 100%) 

Staff Pnygam Institution DepaitmeflC Couise Seivte Academic 

~ ~ " ~ ' ~ * ~>divefy Resean' 

41% 2% 



Devdopnient Ddiveqr Resemcfa 

25% 



Deveknnem HainiiK Rmoions F^sctifHis Devdopment Ddiveiy Reseatcb 
5% 3% 25% 10% 14% 



Based upcm 41% of Athabasca University's 1990-91 q>erating biulget, and the 1990-91 
enrohnent target of 17,850 ctmse emohnents, the direct and indixect costs of service deliveiy 
would be a cost per enroln^t of $438. Using the same piinciple of analysis with the 
Capstone program enroknents and based upon the program base grant applicatii4i for the 
Athabasca University share <^ the Keyano CoUege/Athabasca University Ciy>stoiM Program, 
tte co^ per enrolment is $450. These cost per enrolment figure w^ provided by the Budget 
ami Planning office of Athabasca University. The additkmal cost per enrolment is due to the 
di^nctive and enhanced deliv^ cmnponents of the Cap^one program when compared to 
regular Athabasca Univmity course delivery. Tl» less than 3 pocent difference in unit costs 
is (teemed to be insignificant in a ^t-effective considoration. Gearly, the almost angular 
considenition nsist redde on the effectiveness side of the equatUMS. 

Capstone Propram Costs at Kevano College . The cost model used to determine unit costs at 
Keyano College is different frtm Athabasca University. The approach utilized at Keyano 
College is t)» same as that used in prc^ramco^g for Advanced Educatioirqxsrts. Overhead 
charges have not been iiK:lu(kd in these 

Hie base daia for tlw determinaticNi of Capstone stiKlent unit costs came from two 
sources; namely, the 1990-91 budget approved by Advanced Education and additional 
(^)mting biKiget inf(Hmati(»i provided by Hnance aiKi Cosapuiia Services of Keyano College. 
The 1990-91 C^)Stone budget approved by Advanced Education tmaUed $103,467. 

In addition to the base grant, Keyano College provided further funds for the 
incremental costs of the two chaiimen, two instructors, counselling sendees and the library for 
a total of $33,800. The PTE's for the Capstone jRDgram are climated at 45 h^ice the budget 
cost per PTE is projected as $30^. As a basis cf coa^>arison the University Transfer unit 
costs were examined. The necessary infcmnaticM) fos this ]»ogram was provided by Hnance 
and Computer Sendees. The budget costs given are deemed to be comparable with the proviso 
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outHned in Point 4 which follows. The Total 1990-91 budget for University Transfer program 
is $973,718 with the Total number of PTE's being 178. Hence the budget cost per PTE is 
$5,470. Tl» significam diffidence in unit cost bet«eeen a Cap^one PTE student ($3,050) and a 
Univer^ty Transfer PTE student ($5,470) is attributable to the following facton: 

1. Salary differential between tutorial staff and acackmic stafT. 

2. No administrative overhead costs are included. 

3. Higher cost type courses in die University Transfer program, for 
instance science courses and courses requiring more expensive 
equipment si8:h as ccmiputers. 

4. Part of the diffiomx is due to underfiuiding and consequent absorption 
by the base tnidget For example, some devebpmeni costs fall into this 
category. Also, it is reixmed that an additional half-time position is 
required at this tune. 

A toon accurate p^trayal of ccnnparable c(»ts would be reflated if one uses the total annual 
fiiiKis requested figure of $192,229 less the ^iministration fee of $22,465 (15%) for a total of 
$169,764. This yields somewhat higher estimated unit cost of $3773 per PTE unit is still very 
cost-effective. The implications of this analysis is that the Capstcme program has yet to mature 
in cost terms at the College. Nonetheless, the cost comparison with the University Transfer 
program strongly suggests that the Capstone program is cost-efficient and compares favorably 
as an alternate delivery s>'stem. 

Effectiveness 

In c»der to determine the effectiveness of the Capstone p:ogram student retention rates 
and perceptions of faculty and students of worth and overall effectivei^ss of the program were 
considered. 

Student Retention . Keyano College officials provided a summary of student enroln^nt from 
1986-1989. In brief, there were 2261 course enroln^ts in the period 1986-1989 in Business 
Administration. The pass rate was 76.3%, the withdrawal rate was 9.3% and the retention rate 
was 91.3%. In the University Transfer courses there were 410 course enrolments over the 
period 1986-1989. The pass rate was 75.6%, the withdrawal rate was 6.8% and the retention 
rate was %%. Information provided from Athabasca University indicated that the omipleticMi 
rates for home study are approximately 60%, for corporate seminars >80%, and for nursing 
seminars >80%. Data on the Keyano College Capstone students for 1988-89 (n s 164) 



indicated a pass rate of 74.4%, the withdrawal rate was 14.6% and the retention rate was 
85.4%. These results compare favorably to those oi both the Business Administration and 
University Transfo' prognum. 

Faculty and student perceptions of wo-th and overall effectiveness . The faculty questionnaire 
revealed that a strong majority of respondents from both institutions felt that the Capstone 
Program is a success worthy of duplication. Specifically, of the 28 respondents of a 
peculation of 42, four disagreed with statement, 21 agreed and three had no opinion. Of those 
who had an opinion, twenty-<me oitt of twenty-five (84%) felt that the program was worthy of 
duplicatioi. 

On the question of whether (»- not the tisM and effort ^nt on the Gipstone program 
was wcMTthwhile, of the 18 responses that had an c^inion, 16 of them (87.5%) felt it was 
worthwhile. Ten respondents had no opinion. 

There were three questicms on the smcknt questionnaire that addressed the effectiveness 
question. Sixty-five students responded to questions 12, 17, and 20. Question 12 asked if a 
student would recommend the Capstone program to a close friend or relative if they were 
interested in university level studies? Forty-two (65%) students responded yes, 5 (8%) said 
no, while 18 (27%) had no response. Question 17 asked the student, in general, how would 
you rate the program in terms of meeting your personal expectations! Thirty-six (55%) 
students rated the program as good (24) or v«y gcxKi (12). Seven (11%) students rated the 
program as fair. Twenty-two students either h^ no opinion, were undecided or haJ no 
response. The last question posed to the students asked in general, how would you rate the 
overall effectiveness of the total program? No one rated the program as poor, while 4 (6%) 
rat«i it as fair. Thirty-one students (48%) rat«i the pro^^ |K>sitively with 16 rating it as 
good, 12 as very good and 3 as excellent. Thirty students either had no opinion, were 
undecided or had no response. 

In summary, 89% of those responding would recommend the Capstone program to a 
close friend or relative. Eighty-four j^rcent of students who expres^d an opinion rated tne 
program to be "good" or "very good" in meeting their personal expectations. Out of 35 
respcmdents who rated the overall effectiveness of the program, 88% thought that the Capstone 
program was good to excellent 
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Chapter 4: Conclusions and Recommendations for Future Action 

General Conclusion 

The evidence amassed in this study strongly suf^xats the continuation of the Capstone 
ixrogram. The program is generally meeting the needs and expectations of its clients and is 
cost-effective in ddng so. The existing problems ranged from being very complex to relatively 
routine in nature but are deemed to be solvable. For example, issues dealing with academic 
fineedom are nnofe challenging and of the longer-term variety than irritants in the registration 
process which are fast disappearing. 

Recommendation One: That the Capstone program continue and be appropriately 
recognized through base funding by Advanced Education as requested by both institutions. 

As noted in the general conclusion smd discussed previously in this repon in the section 
OR Study design, the issues that form the b.isis for the following recommendations for future 
action are either problem issues ex condition issues. While problem issues can probably be 
removed or significantly reduced as a problem due to their predominately operational focus 
within a system, conditi(Hi issues are more complex contextual issues that are concerned with 
the rationale for the entire systenL 

Condition Issue: The Issue of Mandate 

Neither the mission statement of Athabasca University nor the vision statement of 
Keyarw College suggests a mandate problem with the Capstone program. However, a 
mandate problem does exist and it centers primarily in Athabasca University but not 
exclusively. Swnc individuals see Athabasca University as an "open university" implying 
different iiKxialities of instrw;ti<»i including hom^ stiKly, media conferencing, laminar delivery 
and so on. Others see Athabasca University as a distance delivery institution that deals 
exclusively with highly-structured learning packages for individual students. Senior 
administration ctf Athabasca University clearly identify with the former interpretation of the 
mandate. 

Related to this divergence in opinion are the noti(Xis of homestudy and community 
development Generally speaidng, Keyano College staff numbers embrace the concept of 
(immunity deveiqpment with its attendant flexibility in delivery systems. On the other hand, 
there is a teiKlency for those res|K>nsible for the instructional design of the learning packages at 
Athabasca University to be less flexible in temis of their use and application in di^erent 
learning environmmts. 



Notwithstanding the above, the effectiveness level of seminar-type programs offered 
through Athabasca University as n^asured by c(»npledon and retention rates is more than 
satisfactory and clearly serve special community needs very well. For example, it was 
sugg^ed that Hn^ ludve ctnxuxmnity experieiK%d much better success in an interactive learning 
environment as compared to a home-study mode. 

A wicte range in die capadti^ of afRliated institutions and communities suggests a need 
for a policy which would lead to accreditation of instructors in some courses in mature 
institutions by Athabasca University once explicit criteria have been met. Such a policy would 
enable Athabasca University to divest itself of the day-to-day administration of such 
courses^nograms and, instead* concentrate on quality contnd aspects. 

Recommendation Two: That Athabasca University develop a policy that explicitly 
recognizes and addresses the mix of alternative delivery systems. 

Recommendation Three: That Athabasca University develop an explicit policy on 
community develoi»nent and responsiveness that relates to Recommendation Two and that 
r^gnizes the need to provide greater independem^ to afflliat«i institutions which meet pre- 
cktemuned criteria. 

Condition Issue: The Issue of Academic Freedom 

The issue of academic freedom pervades a number of "conditions" that have a 
deletericHis influence on the direction, structure, operation, (h* outcome of the Capstone 
program. Furthermore, the^ conditicms are highly ccmtextual in that they reside in attitudes 
aiKi belief systems that are i^rsonally and/or professicMially based. Put simply, instructors at 
Keyano College wno have been accredit^ by the Univeraty of Alicia in sonw courses they 
teach find it very difficult when subjects! to the operational rules developed for a tutorial 
arrangement in Capstone cow^e which they are offering in a %minar mode. In operadonal 
terms, the very sj^iHc learning packages and the externally-set and externally-graded 
examinations are illustrative of the major concerns express^! by academic staff at Keyano 
College. The researchers were made aware of informal wc^ng relauon^ips that reduced the 
intensity of this concern with(xit resolving the stnxmual (teficiency in place. Funding for full- 
time faculty and professional development has been requested. If approved, full-time faculty 
and staff develc^n^nt would further reduce the a(»demic fr^cxn issue. 

Some form of instructor accreditation would go along way to resolving the major 
academic freedom concerns. A good starting place for moving in the direction of an 
accreditation concept is the preliminary work done on a "professional agreement" initiated by 



Athabasca University staff members. It is essential that this document follow "due academic 
process" and focus on the underlying concepts and processes of coUegiaUty, consultation and 
flexibility: this ^proach would contribute to the greater internalization of the Capstone 
program by affected staff membm of both instituticHis. The resulting document should 
bec(mie a part of the existing Capstone agreemenL 

Recommendatioii Four: That Athabasca Uni\ersity staff in close consultation with 
Keyano College staff accelerate the joint production of a "professional agre^ent" which 
umkarsones rallegiality beni^^n ai^ anx>ng laofiKSxmal and sup^Kirt staff of toth institutions. 

Recommendation Five: That subsequent to the joint development of a "professional 
agreomait" Athabasca University (tevelop an accr^litadcMi policy that will address the ^ademic 
freedom issues raised by Keyano Cdlege and its own staff. 

Recommendation Six: That the accreditation policy developed by Athabasca University 
include ^propriate quality a}ntrols in the areas ci currkula (course outlines) and qualifications 
of instructors in specific courses in ^ididon to retaining the authority to grant degrees. It is 
assumed that any accreditation would have an institudonal base acceptable to Athabasca 
University and Keyano College. 

Problem Issue: The Issue of Formalization 

The issues of ftnmalizadon in this study, while significant, are not as contextual as 
professional issues and, therefore, are directly resolvable to a large degree. Hie basis for this 
comment stems firom some locally initiated developm»its vo a percepti^Hi by the researchers that 
key personnel in both institutions were in agreen^t about structural considerations. 

Three issues of fcmsalizaticMi were identifl^; nan^ly, the Capstone Program Steering 
Committee, the Capstoi^ Program Operations Committee, and the pla^n^t of the managerial 
function for the CapstcMie program in KeyaiK) D>llege aiKi Athal^sca Univo^ty. 

Information gleaned by the researchers indicates that a steering committee for the 
Capstone program has existed for sometime. There are no terms of reference for this 
committee but it could be assumed that its primary focus was on ]x>licy issues. This 
assumption could not be verified largely because of extraordinarily high turnover in personnel 
associated with the Capstone program. However, indications at this time suggest that this 
cc»nmittee is ready to acklress the policy issi^ that are extant 

Similarly, an active operations ctxnmittee is now in place for the purpose of addressing 
administrative irritants as well as smoothing out the operations side of the Capstone program. 
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It was noted that the personnel atting on this committee were particularly suitable for the 
operational problems at haiKL 

The third formalization issue relates to the formal placement of the overall managerial 
r^pcmsibility for the C^JstiHie program, ami programs like it, in the organizational structure. 
It is vital that the office lesponatde for a pogram like O^>stone which cuts across a number of 
key functions in both institutions be at a level that can coordinate and direct the interface of 
these 'iinctions. [It follows that the incumbents of these offices in their respective 
oiganizations nt on the Cap^tme Arc^ram Steering Committee which deals with policy maners 
and oversees the work of the Operations Committee.] 

Recommendation Seven: That the function of the Capstone Program Steering Committee 
be fonnalized by way of development of terms of reference by the existing o)mmittee to be 
^)pn)ved in a manner ai^>roi»iate to each institution. 

Recommendaticm Eight: The the terms of reference in Recommendation Eight include the 
role ami relationship of the Caj^tone Program Operations Committ^. 

Recommendation Nine: That the Capstone Program Steering Committee assume a 
leadership role in the develc^mient ami articulation of the "professional agreement" as referred 
to in Recommendaticm Five and, toher, that this profesdonal agrroment become pan of the 
original Capstone agreement 

Recommendation Ten: That the managerial responsibility fot the Capstone program be 
formalized as part of responsibilities and dudes of the office of the vice-president, academic in 
both instimdons. 

Problem Issues: Administrative/Operational Issues 

Many »imini$tradve/q>erati(ml or "conditional issues" arising from the introdiK;tion of 
the Capsttme Degree Programs were neglected in a i^ed to get the programs up and running. 
Where these problems arc purely administrative, the Operational Comminec, with joint 
membership fr(»n lK>th institutions, provides an ongoing forum for working them out. 
Ccmcems about ovoriapping responsibilides, duplication of e0bn and the potential for gaps in 
the services offered to both students and faculty are being successfully addressed in the 
meetings of this conunitt^. Where administrative procedures are impacted by the primary 
issue <^ institutional mandate, the resolution of opoational practice is more difficult 



Registration 

Registration in the Capstone programs has until now been a complex process for 
stwlents and administrators alike. The dissimilar admissic^ and registration practices of both 
instimtions have been retained unchanged Capstone indents. From the research findings, 
these students do not find registration in the program to be umiuly onerous; however, 
simplified admission and registration pnx:edures could enhance the mariceting of the program, 
reduce the clerical workload ami pix>vi(teimim>ved service to students. A major initiative has 
begun to review registraticm procedures. 

Recommendation Eleven: That efforts continue to streamline procedures so that the 
student completes a single application form, remits a single application fee, and has a single 
procedure for registering in Keyano College courses and Athabasca Univosity courses. 

Program Pkmning 

Student program planning, especially in the Bachelor of Arts and Bachelor of General 
Studies degr^ progran^ has bran hampered by significant course r^uiren^t changes. The 
number of courses offered to senior level students has been limited. Offering more senior level 
courses when registrations are likely to be low requires funding support X>eletions arui 
changes in course offerinp may di^ourage stu(tents from attempting degrw a>mpleti(m (x 
lead tl»m to look elsewhoe for nxoe reliable n»ans of »»:cmiplishing their goals. Changes in 
Athabasca University degree programs may effect the Capstone Degree Programs. Sufficient 
prior consultation and discussion is required before implementing changes to ensure that 
administrative obstacles to impletx^tation do not hinder the process. This issue is one which 
needs to be addressed through apprqniate funding. 

Recommendation Twelve: That the Capstone program provide as many senior level 
courses as possible within budget limitations; advertise the courses that will be taught; ensure 
that the courses that are advertised are available; and program future courses based on past 
course demand 

Recommendation Thirteen: That Athabasca University review administrauve implications 
for the Capstone Degree Piograms of all Athabasca University (kgree program changes before 
implen^tati(»i. 



Advimced Credit 

The detennination of advanced credit is made separately by each institution. The 
research data indicated that veiy few Capstone Degree Program stwknts either applied for or 
received advanced credit for wcsk that they have ccm^leied at other po^seccnidary institutiiMis 
and that when it was granted, the tinoe it took was too long. The validity of the first 
conclusion, as noted previously, may be questioned. However, coordination and integration 
of procedures to assign advanced credit could result in an increased number of students 
receiving credit and a rediKtion in tt^ maoR it takes to notify stiuients. 

Recommendation Fourteen: That the two institutions develop a single, integrated 
procedure to eriable Capstone students to request advanced credit in the Capstone degree 
progr a ms and to receive notification within a reasonable minimum period. 

Grade Processing - Examinadans, Marking. Grade Reputing 

As discussed previously, the fundamental concern about examinations and marking for 
both students and faculty relates back to the issues of academic freedom and institutional 
mandate. The fact that the final examination for Capstone courses is set and marked externally, 
is seen as limiting by both students and instructors at Keyano College. Resolution of the these 
nxne profound "condition" issues will pave the way for resolution of related administrative 
concerns. At the same time, administrative procedures for this function must be addressed on 
their own. Both Keyano College and Athidmca Univer«ty have maintained their standard 
inactic^ fcMT examinations, marking ami gracte reputing for Capstorc stiKtents. The re»ilt has 
been dupUcation of effort, delay and some confusion. The lengthy turn-around time for grade 
rep(»ting results in students taking the next sequence of courses before knowing their results. 

Recommendation Fifteen: That the two insJturions develop an integrated procedure for 
examination, grades processing and grade reporting designed to accommodate Capstone 
studrats. CThis could be achieved as part of lecomn^dation 5 or dealt with as a separate 
administrative issue.) 

MaHceting 

The analysis of data ih>m the student questionnaire indicated that 22 (3S%) respondents 
were in the 15 - 19 years of age cohort Of the 65% who were older, 13 stated they woe over 
35 years of age. Potential Capstone students in high school evidenced little awareness of the 
C^stone Degree Programs. Further, current students identified that the program brcx:hure, 
Keyano College calendar, and the institution itself were their first awareness of the Capstone 



36 



program. Clearly, two maiiets for students would appear to exist, viz the local high schools 
and older persons who are either w(»idng or at honae. This whole area of marketing warrants 
further exploration. For example, other cost effective methods of le^hing potential students 
si^h as through high school counsellOTS, woricsites, social agencies, and the naedia, merit 
con»(kration. 

Recommendation Sixteen: That the two institutions explore ami extend marketing 
opportunities for tl^ Capstone Degree Programs. 

Conclusion 

After the extensive evaluation conducted by this committee, the evictence strongly 
supports the continuation of the Capstone program as a viable system for improving access to 
postsecondary education in the province of Alberta. Duplication of such a system is also 
deoned desirable provide that contextual issues are (kalt with nxne deliberately in future 
effects. The '^learning curve" associated with such an enterprise should also prove useful in 
avoiding some of the kientified operational pitfalls or problem issues. 

Tl^ unifying theme tl^se recommendaticms is to coordinate and integrate instimticmal 
administrative functions in developing an administrative process designed specifically for the 
Capstone Degree Programs. However, acceptance and enhanc«nent of these programs is not 
dq)emlent upon achieving more streamlined administrative pnu:tices, but rests with measures 
taken to improve the service to students and to renK>ve scHirces of irritation perceived by faculty 
at both institutions that contributes to negative attituctes towards a worthwhile concept. 
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Appendix A 



FUNDING PROPOSAL 
An Evaluation of the Keyano/Athabasca University Capstone Program 



This proposa) is submitted in reqxHise lo tlie Request for Funding Pn^Hfsal mailed to our 
Depanment leather with a letter dated July 26, 1990, asking fos submissions. 

In view of the very short time lines fct the preparadcHi of proposals, aiul also for die 
presentadon of the final report (December, 1990), we wish to present the essence of the 
research proposal, widi die expectation, dwt, should we be asked to carry out die evaluation, 
we would, with the assistance of die Steering Committee, flesh out the details of the project 
design and n^thodolo^. This wcxdd facihtate an early start in the coll«;tion of relevant 
infonnation. 

Project Design 

In bntU the objective of the study would be to obtain information regarding as many 
aspects of die Capstone program as possible during the months of September through 
November, 1990. This woidd result in a seri^ of provisional papers, which would permit the 
researchers to reflect upon the total jaogram and ackiress die eight research questions provided 
in the Request for Funding Proposal. The answers to these questions will address concerns 
relating to access, goals, transfer of credits, administration, acadentic problems, attitudes of 
stakehd^rs, cost effectiveness, and suggested changes in the Capstone program. 

Procedure 

Should this Proposal be accepted, die research will proceed in die following sequence, 
but with conskierable flexibility when expedieraiy dictate change: 

1 . Developmoit of a provisional research design. 

2. Meeting with Steering Omunittee to augn^nt, inqmTve, and finalize the overall approach, 
including research instnmients, procedures, and time line. 

3. Sc^ng out specific research tasks, and assigning such tasks to individuals who must 
conplete them within the budgeted tin^ 

4. T}» two institutksns are expectnl to provide infcmnatirai on all aspects of the programs as 
r^uested, and to administer instruments, and facilitate other research endeavor. 

5 . At this stage we anticipate diat a number of topk;s will be pursued siK;h as 

• descriptkmof theprc^rani(s) 

• statistics onjparticipants 

• costs and efiectiveness 

• ukquacy of polkies and objective 

• effects administration (Inneaucracy) 

• Kcess concerns 

• aca^mic problems or (^Kicems 
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• changes desiiied/needed 

• success of jHogram 

• attitudes of ^akehokters 

6. Quesdonnaires 

Compktion of survey instruments for the following groups: 

• Keyano and AthaNisca faculty 

• students 

• community groups 

• employee 

The questionnaires will be developed to investigate the attitudes of these groups towaid 
the issues detailed in number S above. 

7. Interviews 

Interviews will be carried out with selected indivkluals as deemed necessary. 

8. VisUadotis 

Visitations to the two institutions will be made by members of the research team to check 
(Ml fimlings, voify fiiKiings, ami to obtain fuller understanding of the situations in which 
these programs are operating and the needs they fill* and the problems that may need 
resolutifm. 

9. Timeline 

• Initial preparation until September IS 

• First Steering Consnittee noting September 15 

• Surveys ami other ^iKli^ September through October 

• Second Storing Committee Meeting October IS 

• Completion of all interim reports November 30 

• I^esentation of final interim Kpon to the Steoing Committee December 15 

Research Associates 

This submission is rmdc by instrucKn^ at the Department of Educational Administration, 
University of Alberta. The Chairman of the Department has made a commitment to provide 
considerable suppon for the pro^ct This is the main reason why the research team feels that 
the im>ject can be carried out with the funding as stipulated. Some of the contributions made 
through \ht Department are 

• a research assistant 

• permission for graduate students to participate in pans of the study 

• the services of our computer analyst 

• computing services 

• sonetarial assistance 

Some of the research funds will be needed to compensate partially for these service^). 



Funding 



The funding request is $8,000. These funds will be distributed as needed in 



apinoximatdy the ftdlowing manner 

• research assistant $1,500 

• travel and aocomnoodation 3,500 

• om^mting time 300 

• Dqiaitinentdiarge 700 

• contingency and compensation 2.000 

Total S8.000 



Final Report 

The final report will be a syntl^sis of all the findings relevant to the Capstone programs. 
It will focus first on the dghtreseardi questions. The ultimate (^.^ve will be the assessment 
of Capstone in terms of its objective, and the jnovisions of suggesticms fcs chan^ in the 
program, pnxedures, administration. We submit that the strength of the proposal bes in the 
experience of the researchers, who will guide the study and iniwpret the results. 



Michael B. Andrews. Ph.D. 



William R. Duke, Ph.D. 



Dr. Michael 6. Andrews is on leave from his position as President of the Alberta 
Vocational College, Edmonton. He is also Chaixnmn of the Board oi the Pembina Educational 
CiMisordum and is currently an "Administrator in Residence" teaching graduate counes at the 
University of Alberta. 

Dr. William R. Duke is fc^merly Assistant Deputy Ministo- in Alberta Education. His 
background includes ediKrational finance expotise as weU as recent responsibility for tield 
evaluations in Alberta EducaticMi. Dr. Duke has over fc^ publicaticms to his credit and is 
currently a free-lance consultant with pan-rime teaching responsibilities at the University of 
Alberta. 
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SOURCE DOCUMENTS 

Mission Statoxient and Long-T»m F't<Mi - Athabasca University. 1985 
Annual Report. Athabasca University. 1986-87. 
Annual Report Keyano College. 1986-87. 

Memo. Re: Capstone Degree Program Progress Report From: W. W. McNaim, Vice- 
President Instruction (Keyano College). To: Keyano College Academic Council. 
Dated: October 22, 1987. 

Keyano Cdlege/Athabasca UnivCTsity Joint Venture: The C^tone Degree Programs, A Brief 
Presented to the Deputy Minister of Alberta Advanced Education. January 11, 1988. 

News Release. Athabasca University and Alberta Advanced Education. May 18, 1988. 

News Reports. Fort McMurray Express. May 20, 1988. Fort McMurray Today. Ma" 19 
and May 27, 1988. 

AdvcniscmenL Introducing the Athabasca University - Keyano College Capstone Degree 
Programs. June 3, 1988. 

Letter. Re: Athabasca University - Keyano College Joint Proposal - Capstone Degree 
Programs. From: W. L. Workman, Assistant Deputy Minister, Alberta Advanced 
Education. To: Dr. Terry Morrison, Preadent, Athabasca University. Dated: June 9, 
1988. 

Agreement Between Athabasca University and Keyano College (to cooperate in offering the 
Athabasca University/Keyano College C^apsKMie program). November 22, 1988. 

Course Pass/Withdrawal rates 1986 1989 Keyano College. 
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Memorandum of Agreenoent. Athabasca University Governing Council and Athabasca 
University Faculty Association. July 1989. 

Capstone: A Joint Athabasca University/Keyano College Pro^ict, Athabasca University 
Interim Report November, 1989. 

Keyano College and Athabasca University Capstone Program, Interim Evaluation. November, 
1989. (Keyano College repOTt). 

Albena Advanced Education 19S8-89 Statistical Repmt 

Demographic Study 1988-89. Keyano College. 

Athabasca University 1989-90 Grant Requests. 

Minutes. Capstone Operadonal Connmittee. Febnjary2U 19^. 

Collective Agreement - Athabasca University Governing Council and the Canadian Union of 
Educational Workers. April 1990 

Report - Seminar Delivery at Athabasca University. Richard Hotchkis. April 1990. 

Athabasca University. Base Funding Proposal • Capstone Program Submitted to Dr. W. L. 
Workman. September 1990. 

Keyano College - Base Funding Proposal - Capstone Program submitted to Dr. W. L. 
Workman. September 1990. 

Minutes. Capstone Steering Committee. November 17, 1989, March 16, 1990, and 
November 26, 1990. 

Letter. Re: 1990-91 Funding for Capstone Programming at Keyano College. From: W. L. 
Workman, Assistant Deputy Minister, Alb«ta Advanced Education. To: EteanWood, 
Vice-President Instruction, Keyano College. Undated. 



ERIC 



42 



Brochure. Athabasca University - Keyano Cdlege 1990-91 Capstone Degree Programs. 
Athabasca University Stzategic Academic Plan, 1988-1992. 
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Appendix C 
CAPSTONE STEERING COMMITTEE 
Kcvann Collgyg 

Dean Wood, Vice President InstnictioQ 

Bany Weaver, Dean, Academic and Career Programs 

Balvir Joshi, Registrar 

Kathy Fitzgerald, Chaiiman, University Tran^ier 
Keith E(te, Instructor, Business Administration 

Athabascq yqiy g y^lty 

Donunkjue Abmux, Acting Vice Presdent Ac^roic 

G(^on Feam, Dean of Arts 

Kathleen Silkie, Cooixiinator of Registry 

Judith Hughes, Director, Tut<mal Services 

Kathy Baker, Fort McMurray Coofdinator 

Other Persons Interviewed 

Doug MacRae, Present, Keyano College 

Ross Paul, Acting President, Athabasca University 

Glenn Stewan, Forma* Oiair, Buaness Administration, Keyano College 

Tony Jayatunge, Director of Finance, Keyano College 
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COMMUNITY LETTERS 

Her Worship Betty ColUcott 
Mayor d the of ¥ost McMuiray 

Hall Adn&nistration 
9909 Fhmklin Avenue 
Fort McMunay, Alberta 
T9N2K4 

Mr. Lyle McRae 
Presktent 

Chamber (tf Commerce 
9919 Biggs Avenue 
Fnth McMunay* Albota 
T9H1S2 

Mr. Phil Lachambre 
Director 

Human Resources 
Syncrude Canada Ltd. 
P.O. Box 4009 
Fort McMurray, Alberta 
T9H3L1 

Mr. Rudy Krueger 

Vice President - Business Services 

SunoM* IiKXxrporat^ 

P.O. Box 40(^ 

Forth NfcMmray* Alberta 

T9H4T8 

The HoiK}urable Norm Weiss 
Minister 
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QUESTIONNAIRE REPONSES 



Pro^)ective Student Questionnaiie 
Stiutent Qi^tkMinaire 
Faculty Qu^tkMUUure 
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Please complete each of the following items. All information will be treated 
OHifldentially and anonymi^ L» assured 

1. Gender Male Ml Female 1^2 

2. Age at last birthday: 15-19 2S2 

20 - 24 _2 
25 - 29 _ii 
30 - 34 _2 
35+ _i) 

3. Before now, how much did you know about the Capstone program: 

a) Not aware of program 24Q 

b) Some knowledge program 

c) Quite familiar with prc^ram 2 

d) Veiy familiar with program Q 

4. If you knew about the program before now, how did you become aware of the 
Capstone program? Check one response only. 



a) 


tm>chure 




b) 


Athabasca University Calendar 




c) 


Keyano College Calendar 




d) 


through high school 




e) 


through F(nt McMunay Regional 
OfRce of Athabasca University 




0 


through Keyano College of!ice(s) 


Zl 


g) 


other (specify) 





5. If you are planning university-level ^udy in the future, what type of university -level 
stixly are you most interested in pursuing? 

a) completing all stiKiy at a resklential university such as 

the University d Albota in Edmonton 122 

b) taking univo^ty transfer ccwrses at Keyano College and 
completing a degr^ thrcmgh a r^klratial university 

c) taking univo^ty transfer ctHirses at Keyano College 
and completing a degree through distaiu^e edm:ation 
courses from Athabasca Univeraty 

d) completing all stiKiy through distance edm^ation courses 

from Athabasca University 

e) taking the Capstone program at KeyaiK> College Z 

f) not interested in University studies 72 



NR = 12 



THANK YOU FOR YOUR PARTICIPATION 
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Keyano College Student Questionnaire 

Section I 

Student Personal Data 

Please complete each of the following items. All infonnation will be treated 
confidentially and anonynnty is assured. 

1. Genden Male ^ Ftmafc _32 NR = 3 

2. AgeatlastlHithday: 15-19 ^ 



25-29 
30-34 

35 + __i2 NR = 2 

Are vou a program graduate 1 or a current student 56 NR = 8 

3 . Prior to entering the Oqjstcme jaogram ytmr higl»^ level of education achieved was: 



a) General Education Diploma (G£D) 

b) high school dipkHna 

c) senior natnculatioa 21 

d) odtegeorteduiicalschod 12 

c) some univosityAmiversity transfer 11 NR « 1 

4. Prior to entaring the Capstcme program you were: 

a) a student 29 

b) employed full time 23 

c) en^k^ed part time S 

d) other 4 NR=1 

5 . I^rior to entering \ht Capstone program you resided in: 

a) Fon McMunay and district 56 

b) Other- Alberta 

c) Otho- province 

d) Outsit Canada L NR«2 

6 . PriOT to entering the C^sttme program your numbo' of years of total wcH-k experience 
was: 

None 11 3 years 4 

1 year 2 4ycars 1 

2 years ^ More than 4 years 29 NR = 5 
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7. In which Capstone program are ycHi enrolled: 

a) B^elcH* Adimnistration 29 

b) BacAi^orofCtnersX Studies 

c) Bachelor of Am 

d) NotdecUued ^ NR»S 

8. Are you registered in the Capstone program as a: 

a) part-time student IS 

b) fuU-timestudoit ^ NR^IO 

9. Did you receive advanced credit for completed university level courses from a post- 
secc»idary institution otter than Keyano College or Athabasca University when you 
first entered tte Cap^one program? 

Yes 5 No N/A Q NR*=7 



10. If you answered "yes** to question 9 did you receive full credit for your previous 
stixlies? 



Yes 2 No 

1 1 . How did you first become aware of the Capstone program? 

a) brochure 11 

b) Athabasca University Calendar 6 

c) Keyano Cbll^ Calendar I£ 

d) through high school 

e) through Foit McMmray Regional 
Office of Athabasca University 

f) through Keyano College of!k:e(s) 15 

1 2. Would you reccnnn^nd the Capstcme program to a close friemi or relative if they were 
intoested in university level studies? 



Yes No 
1 3. What baiiiers appear to exist to enrolling in the Capstone Program? 
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Section II 
Instructions 

Hease respond to each statmient as accurately as possible by circling only one response 
per question, you wish to make any additional comments, space is provided at the end of the 
questionnaire. 

1 . In general, how would you rate the clarity of the information that you received 
concerning entry to the Cai^t(»ie Program? 

1. Poor 2. Fair 3. Good 4. VeryGood 5. Excellent I 
13 9 23 6 6. Noq>inion 6 

7. Unckdcted 0 

NR = 7 

2. In general, bow would you rate the entrance procedures of the Capstone Ptogram? 

1. Poor 2. Fair 3. Good 4. VeryGood 5. Excellent 0 

2 8 19 13 6. No (pinion 12 

7. Undecided 0 

NR^ll 

3. In general, how would you rate the services provided by the Athabasca University 
Regiraial Office? 

1. Poor 2. Fair 3. Good 4. VeryGood 5. Excellent 0 

3 8 16 8 6. No opinion 18 

7. Undecided 4 

NR = 8 

4. In general, how would you rate the services provided by the Keyano College 
Registrar's Office? 

1. Poor 2. Fair 3. Good 4. VeryGood 5. Excellent 2 
2 16 21 14 6. No (pinion 2 

7. Undecided 0 

NR = 8 

5. In general, how would you rate the counselling services available for academic 
difficulties (i.e. low grades)? 

1. Poor 2. Fair 3. Good 4. VeryGood 5. Excellent 5 
6 5 12 7 6. No opinion 19 

7. Undecided 0 

NR = 11 
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6. In general, how would you rate the complementary nature of the Keyano College and 
Athabasca University comp(»ients of the jaograra? 

1. Poor 2. Fair 3. C3ood 4. VayGood 5. Excelleni 3 
2 9 17 11 6. No opinion 13 

7. Umtedckd 1 

NR = 9 

7. In general, how would you rate the length of time to get an ofHcial response on 
aivanced credit? 

a) 1. Too long 2. Right loigth of time 5 3. No opinion 41 

b) If insufficient, what length of time would you consder appropriate? _2L. weeks. 

NR»9 

8 . In general, how would you rate the length of time to receive your course results? 

a) 1. Too long 12 2. Right length of time 5 3. No opinion 32 

b) If insufficient, what length of time would you conader appropriate? 2 weeks. 

NR= 12 

9. In general, how would you rate the quality of instruction you received in the Capstone 
program? 

1. Poor 2. Fair 3. Good 4. VeiyCJood 5. Excellent 3 

0 5 23 12 6. No opinion 15 

7. Undecided 0 

NR = 7 

10. In general, how would you rate the course content contained within the Capstone 
program? 

1. Poor 2. Fair 3. Good 4. VayGood 5. Excellent 3 

1 9 19 13 6. No opinion 14 

7. Undecided 1 

NR = 9 

11. In general, how would you rate the quality of instruction you received in the Capstone 
courses? 

1. Poor 2. Fair 3. Good 4. Very Good 5. Excellent 2 
0 5 22 11 6. No (pinion 16 

7. Undecided 0 

NR«9 
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12. In general, how would you rate the course content in the Keyano College Capstone 
couises? 

1. Foot 2. Fair 3. Good 4. VetyGood 5. Exrellent 2 
1 7 16 14 6. No opinion 13 

7. Undecided 3 

NR = 9 

13. In general, how would you rate the course content in the Athabasca University 
Capstone courses? 

1. Poor 2. Fair 3. Good 4. VeiyGood 5. Excellent 3 

1 6 19 12 6. No opinion 13 

7. Untkdded 4 

NR«7 

14. In general, how would you rate the quality of the Athabasca University instructional 
padcages? 

1. Poor 2. Fair 3. Good 4. VeiyGood 5. Excellent 1 
0 9 19 8 6. No opinion 17 

7. Und^ided 1 

NR = 10 

15. In general, how would you rate the quality of the library resources for the Capstone 
Program at Keyano College? 

1. Poor 2. Fair 3. Good 4. Very Good 5. Excellent 0 

2 7 15 12 6. No opinion 18 

7. Undecided 2 

NR = 9 

1 6. In general, the time/ work load pressure is? 

1. Reasonable 2. Heavy 17 3. Veiy Heavy 19 NR=14 

17. In general, how would you rate the program in terms of meeting your personal 
expectations? 

1. Poor 2. Fair 3. Good 4. Very Good 5. ExceUcnt 0 
0 7 24 12 6. Noqjinion 11 

7. Undecided 3 

NR^8 
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In general, how would you rate the Keyano College portion of the program in 
providing you with the knowledge base for the Athabasca University portion of the 

pTOgTEUn? 

1. Poor 2. Fair 3. Good 4. Very Good 5. Excdlent 2 

4 4 17 8 6. No opinion 19 

7, Uiuledied 1 

NR = 10 

In general, how would you rate the quality of the required Keyano College texts for the 
Capstone Program? 

1. Poor 2. Fair 3. Good 4. VeiyGood 5. Excellent 3 
0 3 16 13 6. No opinion 19 

7. Unttedded 1 

NR=10 

In general, how would you rate the overall effectiveness of the total program? 

1. Poor 2. Fair 3. Good 4. VeiyGixxi 5. Excellent 3 
0 4 16 12 6. No opinion 18 

7. Undecided 3 

NR = 9 
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FACULTY QUESTIONNAIRE 

RESPONSES ,1 
Summary Page 

Please complete each of the following items. All information will be treated 
conHdentiaUy and with anonymity. 

Faculty Personal Paa 

1 . Of which Faculty arc you a member? 

Athabasca University 

Tutor/Instructor 2 

Professor 2 

Keyano College _12 

2. The highest level of education y(m have achieved is: 

Athabasca University Keyano College 

1. College Technical Instimte Diploma Q Q 

2. BacciSauraie Degree I Q 

3. Masters Degree i JL2 

4. Doctorate 



Have you taught courses within the Capst(»ie Program?'^ 

Yes No 

Keyano College 2 10 

Athat»sca Univasty ± 2 

*Those responding from Athabasca University who indicated they had not taught in the 
Capstcme program were in fact course coordinators and, hence, were very involved in 
the program. 



45 

FACULTY RESPONSES 
SUMMARY 

The following are a series of statexsMnts about the Capstone Program. Please indicate 
the degree to which yt» agree with the statements. The choices provided are: 

Stnmgly Disagree (SD) Disagree (D) Agree (A) Stixmgly Agree (SA) No Opinion (NO) 

1 . Athabasca University is seriously committed to the Capstone Program 





SD 


D 


A 


SA 


NO 


Keyano College Taught Capstone 






6 




1 


Not taught 




3 


2 


I 


4 


Athabasca University Taught Capstcme 






1 


2 


1 


Not taught 




1 


5 


1 




Total 




4 


14 


4 


6 


Keyano College is seriously c(Hnmitt»i to the Capstone Program 








SD 


D 


A 


SA 


NO 


Keyano College Taught Capstcme 




2 


2 


2 


1 


Not taught 


1 


2 


3 


2 


2 


Athabasca University Taught Capstone 






1 




3 


Not taught 




1 


1 




5 


T«al 


1 


5 


7 


4 


11 


Keyano College's reputation is enhanced by the Capstcme Program 








SD 


D 


A 


SA 


NO 


Keyano College Taught Capstone 




1 


4 


2 




Not tsujght 


3 


4 




2 


1 


Athal^sca University Taught Capstone 






2 


2 




Not taught 






3 


2 


2 


Total 


3 


5 


9 


8 


3 
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Athabasca Univemty's reputation is enham^d by the Capstone Program 





SD 


D 


A 


SA 


NO 


Keyano College Taught Capstoie 




1 


3 


1 


2 


N(H taught 




1 


o 




0 


Athabasca University Taught Capstcme 




1 


3 






INOt taU^t 






C 


1 
1 


1 
1 


Total 




3 


14 


2 


9 


Hie O^sume Ptogram is weU coKjrdinated 














SD 


D 


A 


SA 


NO 


Keyano CoUege Taught C^)stone 


1 


5 






1 


Not taugnt 


2 


I 


-J 
i 




3 


Athabasca University Taught Capstone 




1 


1 


2 




Not taught 




2 


1 




4 


Total 


3 


10 


5 


2 


7 


Keyano College's association with the Capstone Program has not substantially alters 
the University Transfer Program 




SD 


D 


A 


SA 


NO 


Keyano College Taught Capstoie 






1 


2 


4 


Not taught 




1 


3 


1 


5 


Athabasca University Taught Capstone 










4 


Not taught 








2 


5 


Total 




1 


4 


5 


18 



7. The Capstone Program has not substantially altered the Keyano College Business 
Adniinistration Diploma Program 







SD 


D 


A 


SA 


NO 


Keyano CbUege 


Taught Capstone 


2 


1 


1 


1 


2 




Not taught 






1 


1 


8 


Adiabasca Univosity 


Taught Capstone 










4 




Not taught 










7 




Total 


2 


1 


2 


2 


21 


The Capstone Program 


instructors provide quality instruction 












SD 


D 


A 


SA 


NO 


Keyano College 


Taught Capstcme 






4 


2 


1 




Not taught 


1 


2 


1 




6 


Athabasca University 


Tau^t C^pstcme 








2 


2 




Not taught 




1 


3 


1 


2 




Total 


1 


3 


8 


5 


11 


The Capstone Program 


provides a positive learning experience for tl% stwients 






SD 


D 


A 


SA 


NO 


Keyano College 


Taught Ca{»t«ie 




1 






1 




Not taught 


1 


1 


2 


2 


4 


Athabasca Univosity 


Taught Caj^one 






2 


2 






Not taught 






4 


2 


1 




Total 


1 


2 


13 


6 


6 




57 
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10. Involvement with the Capstone Program is a meaningful experience for 
Faculty/Inmictoi/nitor 





SD 


D 


A 


SA 


NO 


Keyano College Taught Cq^^ocie 






3 


2 


2 


Not taught 


2 


1 




1 


6 


Athabasca University Taught Capstatic 






2 




2 


Nottau^t 




1 


2 


1 


3 


Total 


2 


2 


7 


4 


13 


Athabasca University home study packages are readily adaptable to classroon 
instruction 




SD 


D 


A 


SA 


NO 


Keyano College Taught Ca{»tone 


2 


2 


2 




1 


Not taught 


4 


2 






4 


Athabasca University Taught Capstone 




4 








Not taught 




2 


4 




1 


Total 


6 


10 


6 




6 


The Capstone Program was well planned 














SD 


D 


A 


SA 


NO 


Keyano College Tau^t CapstcMie 




4 


1 




2 


Not taught 


4 








6 


Athabasca University Taught Capstone 


1 








3 


Not taught 




2 


1 




4 


Total 


5 


6 


2 




15 



5S 

ERIC 



49 



1 3 . The Capstone Program was implemented siKMthly 
SD D A SA NO 

Keyano College Taught Capstcme 4 111 

Nottaught 4 1 5 

Athabasca University Tau^t Capstone 1 3 

Not taught 1 6 

T^l 4 6 2 1 15 

14. Faculty have had to field questions or complaints about the Capstone Program 
registration ]sx)cess 

SD D A SA NO 

Keyano College Taught Capstone 14 1^ 

Nottaught 1 12 6 

Athabasca University Taught Capstcme 1 3 

Nottaught 1 1 5 

2 2 6 3 15 

15. There speared to be some involven^nt of Faculty in the planning process at both 
institutions 

SD D A SA NO 

Keyano College Taught Capstone 12 2 2 

Nottaught 3 3 13 

Athabasca University Taught Capstcme 3 1 

Not taught 3 1 3 

Total 4 8 6 1 9 
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1 6. The Capstone Program is a success worthy of duplication 





SD 


D 


A 


SA 


NO 


Keyano Coltege Tau^t O^istone 




1 


3 


1 


2 


N<H taught 


3 


2 


2 


1 


2 


Athabasca University Taught Capstone 




1 


1 




2 


Not taught 






1 


2 


4 


Total 


3 


4 


7 


4 


10 


The Capstone Program is an efficient way of providing full degree access in Foi 
NfcMurray 




SD 


D 


A 


SA 


NO 


Keyano College Taught Cai»tc»ie 




1 


3 


3 




Not taught 


3 




4 


2 


1 


Athabasca Univosity Taught Capstcme 






1 


2 


1 


Not tau^t 






3 


3 


1 


Total 


3 


1 


11 


10 


3 


The Capstoi^ Program jnovides acc^s to quality univo^ty educadcm 






SD 


D 


A 


SA 


NO 


Keyano College Taught Capstone 




I 


5 




1 


Not tau^t 


3 


5 




▲ 




Athabasca University Taught Capstone 






2 


2 




Not taught 






4 


2 


1 


Total 


3 


6 


11 


5 


2 
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1 9. The time and effort spent on the C^}Stone PFogram is wonhwhile 







SD D 


A 


SA 


NO 


Keyano College 


Tau^tC^>^one 




4 


2 


I 




Not taught 


2 


3 


1 


4 


Athabasca University 


Taught Capstone 






2 


2 




Not taught 




1 


3 


3 




T«al 


2 0 


8 


8 


10 



NOTE: Eachof the above likert scale questions were followed with a space for open-ended 
resiK>nses. llic^e re^nses were analysed and have b^n included in the research 
findings of this report 



